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classes. Teacher 2 and 3 wrote that they would use the techniques and lessons in the future, but
Teacher 1 felt unsure that she would continue to stretch herself professionally without the
ongoing support of the coach.

The survey data is also fairly inconclusive as well in terms of patterns of growth as a
result of the coaching experience. Two of the coaching group participants, Teacher 2 and
Teacher 3 both showed significant positive growth in the strategies they used from the pre-
coaching (September) to post-coaching (December) surveys. The growth, however, seemed to
moderate by the February survey and both Teacher 2 and Teacher 3 showed that some of their
earlier gains had returned to pre-coaching conditions. This return to baseline data may show that
coaching may improve practice in the short term, but in order for teachers to sustain gains or
make growth, coaching may need to be continue for a period of time longer than the nine weeks
allotted in this action research plan. Teacher 1, on the other hand, saw limited improvement from
the pre-coaching to post-coaching survey, but some growth between the December and February
surveys. Unlike Teacher 2 and Teacher 3 who already felt relatively confident in their
incorporation of literacy strategies prior to the coaching group, Teacher 1 was more reluctant and
described herself as “traditional” and “in a rut.”The reason for this more delayed perception of
growth could be due to a more critical analysis of classroom practices, or simply the result of
having more time to practice and perfect techniques once the coaching experience was
concluded. The survey responses of all three teachers indicate that one’s response to coaching is
unique: individual teachers will see growth or experience perceived slumps in strategy
instruction at different times depending on many different factors. In all cases, however, some
growth was noted from the pre-coaching survey, but when the growth surfaced on the survey and

whether the growth can be maintained cannot be determined by this action research study.
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Suggestions for Further Study

While there was a great deal of data collected by the researcher and the school literacy
team as part of the action research, there are still a number of areas that could be the focus of
additional study in the future. In terms of determining how reading is being taught across the
content areas, additional observations over time could help create a more comprehensive picture.
The design of the original action research does not take into account that classes may not be
working with a reading task on the day of observation. Retooling the ebservation form to reflect
lessons that do not address reading would also provide additional data on how often reading is
actually being taught or used in content area classes.

In terms of the effect of literacy coaching, further.study could be conducted on different
formats of coaching and which of those forms is most effective in helping teachers retain and
apply strategies in their classrooms. For example, do coneentrated nine-week coaching groups,
such as the one formed as part of this action research study, yield the same results after one or
two years that semester-long, year long, or.ongoing coaching groups do? Or do teachers far
better in one-on-one coaching-relationships with their coach versus one-on-one coaching with
coaching groups?-Such data might give administrators and literacy coaches data to help them
choose appropriate coaching-models for professional development. In addition, further study
could be.done on the long-term effects of coaching. The scope of this study only gathered data
from teachers in-the coaching group for two months after the conclusion of the coaching
experience. Noting how long the self-reported gains last and gathering information from those
who participated about whether they feel the coaching made a long-term difference in their

teaching would also provide useful information.
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Appendix A

Teacher Survey
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Name:

Subject Area:

TEACHER SURVEY: READING

Thank you for agreeing to participate in this teacher survey. The purpose of this survey is to provide
information regarding how reading is currently being taught in content-area classrooms and the attitudes
and practices of teachers in those classrooms. Before you complete each section below, please read the
directions carefully. Remember that your specific responses will be kept confidential, so please answer as
honestly and sincerely as possible.

When you have finished, please return responses to Tonya Arnold’s mailbox by no later than Friday,
February 15.

Directions: Place an “X” in the box that best represents your personal opinion.

Disagree

1. The teaching of reading is the responsibility of all teachers,
regardless of content area.

2. My students are able to read classroom textbooks-without
additional scaffolding or reading instruction.

3. Students better understand material in my-elassroom.when |
incorporate reading strategies.

4. My students are not-required to do much reading to be
successful in.my content area.

5. Reading strategies can be easily adapted to fit my
curriculum.

6. When | use reading strategies'in my classroom, | feel | must
sacrifice too muchrof the content to be covered.

7. 1do not have the tools | need to support struggling readers
in my classroom.

Strongly | .Disagree | Undecided Agree Strongly
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Directions: Place an “X” in the box that best represents your current classroom climate and
practices.

Always Most of About half Rarely Never
the time | of the time

8. I introduce the pronunciation of new words.

9. | provide systematic instruction on vocabulary terms
important to my content area.

10. I provide instruction on general academic vocabulary
terms.

11. I incorporate pre-reading strategies and techniques into my
classroom like KWL, anticipation guides, Likert scales,
journaling, etc. to activate background knowledge in my
students before a reading assignment.

12. Students in my classroom preview the reading they are
assigned for my class using techniques such as figure or
chapter previewing.

13. Students in my class are knowledgeable about the purpese
for their reading prior to reading assignment.

14. | activate the background knowledge of my students before
assigning reading selections and provide important
background information for topics on which they may lack prior
knowledge.

15. | provide guided reading opportunities for students using
choral reading, cloze reading, and,partner reading.

16. Students in my class routinely read in small groups, in
partners, and independently.

17. | teach students to use graphic organizers such as double-
entry diaries, discussion webs, note-takers, etc.

18. I model how to'use graphic organizers and other
comprehension strategies.before expecting students to use
them.

19. Students engage in during-reading strategies (graphic
organizers, sticky notes, coding text, highlighting, partner
retelling, etc) for reading assignments in my classroom.

20. | hold students responsible for the information they read.
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21. | vary the ways in which students are asked to respond
after they finish reading selections.

Directions: Please answer the following questions as completely as possible.

22. Did the last two years of in-service on reading impact your teaching or your classroom? If so,
how? If not, why not?

23. What are some of the challenges you face in teaching reading in your content area?

24. What sorts of texts, strategies, or assignments do you'use when teaching reading?

25. How do-you.werk with students.who say they had difficulty reading the texts for your class?

26. In your‘opinion, how important is it for content area teachers to explicitly teach reading in their
classes? Explain.
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27. 1 am interested in learning more about (Check all that apply):

Effective Vocabulary Instruction

Pre-Reading Strategies

Building background knowledge

Paired/Group Reading techniques
Literature/Reading Circles

Increasing student comprehension of textbooks
During Reading Strategies

“Real world” texts in the classroom

Developing differentiated instruction for all readers
Matching/creating graphic representations for reading
Teaching reading strategies in my content area

Post-reading strategies

28. If there anything you would like to add about the subject that the researcher may have forgotten to

include on the survey, please feel free to write it in the space below.
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Appendix B

Observation Worksheet
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Observer: Date: Period:

Literacy Team Observation Worksheet

Title of Class Observed:
15-30 30-45 45-60 60-75 75-90

Teacher Observed:
Minutes spent in literacy activities (circle one): 0-15

Directions: Place a check mark in the box that best reflects what was observed during the class visitation.

Classroom Climate and Practice Observed Not
Observed

Teacher explained the purpose of the reading to

students prior to the reading activities.

Teacher provided for explicit instruction of

reading vocabulary prior to the reading.

Teacher modeled strategies for the whole class

prior to having them use the technique.

Teacher used a pre-reading strategy to activate | [_JKWL [ 1Journaling

prior knowledge. [IChapter preview [ ]Probable Passage
[ ]Anticipation Guide ["JOther
[ ILikert Scales

Teacher provided important background

knowledge necessary to comprehension prior to

reading.

Teacher read the text to the class.

Teacher had individuals read aloud-o the class:

Teacher used cloze and/or choral reading.

Teacher had students-read in small groups/pairs.

Teacher had students read independently.

Teacher had students use a during reading [ IDouble-entry diary [_Isticky notes

strategy. [ INote-taker [ ]Discussion webs
[ ]Highlighting [ ]Say something
[ICoding [ ]Cover and
[|Reading guide summarize

[]Other

Teacher had students engage in a post-reading | [_ISmall group [IDeveloping

activity that held them accountable for discussion questions

comprehending the information (discussion, [ 1Jigsaw activities [lother

summarizing, developing questions, etc.). [ |Summarizing

Classroom featured a variety of texts for students | [ |Magazines [ IReference books

to read. [IYoung adult books []Other
[ INewspapers

Classroom featured visuals related to vocabulary

or reading strategies.
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Appendix C

Coaching Evaluation Cycle Packets
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Pre-Conference Questionnaire

Please fill out your responses to the following questions prior meeting with your literacy coach.

1. What are the objectives of the lesson that will take place during the coaching experience?

2. What work has been done leading up to this lesson, and where do you want students to go with
the information after the lesson?

3. What literacy strategies would you like to use (if you know of @ne); or what areas would you like
the coaching time to focus on?

4. What role would you like the coach to adopt for this coaching session (check one)
Strategy Coach (coach co-plans,with teacher, models strategy in class, guides teacher
trial)

] Guide on the Side Coach (coach works with strugglers in small group while teacher tries
something new.with thewrest of the class)

] Observation Aide (coach models lesson and teacher makes notes about lesson)

] Grouping Coach.(coach assists teacher in setting up and executing flexible groups within

their classrooms)

5. What specific types of assistance do you think you will need from the coach (materials, planning,
etc)?

6.. Other comments or questions:
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Pre-Conference Journal

Journal Response: Use the following space to react to the pre-coaching conference with your coach.
Examples of how you might respond could include how you thought the meeting went, what you
liked/didn’t like about the experience, how you feel about the lesson to be presented, etc. It is important
that you are honest and think about how other teachers may respond to this type of professional
development activity.
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Coaching Evaluation

Please fill out your responses to the following questions prior meeting with your literacy coach at
the post-conference.

1. How do you feel the lesson went in your classroom today? Explain.

2. What would you change/modify in the future if you were to use the technigues and/or strategies
again? Would you use the technigue again?

3. How do you think your students responded to the lesson?

4. If the coach was modeling the lesson as part ofiyour class, what did you observe about the
lesson that you thought was significant/important (both positive and negative)?

5. If the coach was observing you, what do you think the coach saw in the deliver that he/she
thought was significant/important (both positive and negative)?

6. What questions did this session raise for you?

7. Other comments or questions:
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Post-Conference Journal

Journal Response: Use the following space to react to the coaching session with your coach. Examples
of how you might respond could include how you thought the session went, what you liked/didn’t like
about the experience, how you felt the lesson went, changes you noticed in your students during the
coaching, concerns, etc. It is important that you are honest and think about how other teachers may
respond to this type of professional development activity.
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End of Session Journal

Journal Response: Use the following space to react to the post-conference conversation with your coach.
Discuss the feedback, advice, and discussion generated by the coach and how you felt about these. In
addition, reflect on how the entire session (from beginning to end) was for you. Do you feel that this
exercise was valuable to you as a teacher, a waste of your time, or somewhere in between? What
suggestions do you have for the coach for improvements?
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Appendix D

Post-Coaching Survey
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Name:

Subject Area:

TEACHER SURVEY: COACHING

Thank you for agreeing to participate in this teacher survey. The purpose of this survey is to provide

information regarding your experience in the literacy coaching group. Before you complete each section
below, please read the directions carefully. Remember that your specific responses will be kept
confidential, so please answer as honestly and sincerely as possible.

When you have finished, please return responses to Tonya Arnold.

Directions: Place an “X” in the box that best represents your personal.opinion.

Strongly
Disagree

Disagree

Undecided

Agree

Strongly
Agree

1. Literacy coaching, as it was presented in the coaching
group, is a professional development method | would engage
in again.

2. The coaching experience had little impact on how |
approach reading in my classroom.

3. Students better understand material in my classroom when |
incorporate reading strategies.

4. My daily teaching has changed as a result of going through
the coaching group.

5. Reading strategies can be easily adapted to fit my
curriculum.

6. When | use reading strategies in my classroom, | feel | must
sacrifice too much of the content to be covered.

7. 1 do not have the tools | need to support struggling readers
in my classroom.
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Directions: Place an “X” in the box that best represents your current classroom climate and
practices AFTER the coaching experience.

Always Most of About half Rarely Never
the time | of the time

8. I introduce the pronunciation of new words.

9. | provide systematic instruction on vocabulary terms
important to my content area.

10. I provide instruction on general academic vocabulary
terms.

11. I incorporate pre-reading strategies and techniques into my
classroom like KWL, anticipation guides, Likert scales,
journaling, etc. to activate background knowledge in my
students before a reading assignment.

12. Students in my classroom preview the reading they are
assigned for my class using techniques such as figure or
chapter previewing.

13. Students in my class are knowledgeable about the purpese
for their reading prior to reading assignment.

14. | activate the background knowledge of my students before
assigning reading selections and provide important
background information for topics on which they may lack prior
knowledge.

15. | provide guided reading opportunities for students using
choral reading, cloze reading, and,partner reading.

16. Students in my class routinely read in small groups, in
partners, and independently.

17. | teach students to use graphic organizers such as double-
entry diaries, discussion webs, note-takers, etc.

18. I model how to'use graphic organizers and other
comprehension strategies.before expecting students to use
them.

19. Students engage in during-reading strategies (graphic
organizers, sticky notes, coding text, highlighting, partner
retelling, etc) for reading assignments in my classroom.

20. | hold students responsible for the information they read.
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21. | vary the ways in which students are asked to respond
after they finish reading selections.

Directions: Please answer the following questions as completely as possible.

22. Describe how you saw your own knowledge of reading strategies (particularly vocabulary and
during reading) before the coaching process. How has that knowledge changed over the last
twelve weeks of coaching?

23. Did the last nine weeks of coaching impact your teaching or'your classroom? If so, how? If not,
why not?

24. How effective do you think coaching’is as a method of professional development (based on your
own experience) and why do you feel that way? How does it compare with the effectiveness of
traditional in-service and workshop methods?

25. What parts of the coaching model we used were most beneficial to you? Least beneficial?

26. As a result of your coaching experience, what sorts of texts, strategies, or assignments do you
think you would now use or try to use when teaching reading that you might not have used/tried
before?
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27. If you could change anything about the process that you underwent, what would it be and why?

28. If there anything you would like to add about the subject that the researcher may have forgotten
to include on the survey, please feel free to write it in the space below.



