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Abstract

The objective of this action research project was to determine what the effects einctieekk

out (CICO) intervention program are on targeted student participantsitev@ behavioral
intervention and support system (PBIS) school. The data regarding the CICO intervention
program were collected, analyzed, evaluated through surveys, and informal observations by the
researcher. Researcher data analysis suggestsel@iGD intervention program had a positive
effect on some student behaviors and attitudes but did not have the desired effect on office
discipline referrals (ODRs). Results suggest possibilities for further research on CICO that will
have a greater impait decreasing ODRs and increasing positive student behavior. The

researcher recommends the use of CICO with suggestions at the research site.
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Action Research Proposal

Chapter Oné Introduction

Eastern Oregon is a contrast compared to the scenic, green hills and forests of the western
sideof Or egon. Known as the gateway of AThe Or
way through this scenic land of mountain landscagegebrush and juniper. Some found
Eastern Oregon to be their calling, settling in the territory to build a better future.

Many of these early pioneers who settled in the area became farmers, producing the large
crops of onions, potatoes, and sugar #®t now frequent the highways. These crops attract a
large migrant worker population that contributes to the high migrant and English Language
Learner (ELL)population in the research site.

Others immigrated here when the research conitgnarea was known as a railroad town
with the devel opment of the Oregon Short Line
was a Japanese Relocation Center in World War 1l that contributed to many Japanese families
settling in the area afterwards

The research community area serves as the retail, service and medical center for 167,000
people within a 48nile radius. The local large businesses that support the local economy are a
community college, regional cultural center, hospital, a largerfaaqrison and three large
retail chain storeslt also transports the majority of agricultural products by means of the
railroad and trucking companies to state, national, and global markets

According to the Census of 2000, the research community ethnicities are 69.27% White;
32.05% Hispanic or Latino, 2.69% Asian anshaall percentage were a mix of other races.

Only 73% of the populatioarehi gh school graduates, 13% hol d

20.8% have a disability status and 27.6% speak a language other than English. 16.4% of families



CHECK-IN CHECK-OUT INTERVENTIONS

and 20.8% of ta population live below the poverty line, with 29% of those under the age of 18
and 14.3% of those are 65 or older in age. The median household income was $29,173 and the
median income for a family was $35, 625.

These demographics are spread acrosslémentary schools in the local research area.

All the elementary schools are identified as TitleThey receive federal funding to support the
higher levels of English Language Learnenggrantstudents, and the number afidénts
entitled to a free and reduced meal program.

The research site is the largest elementary school in the district. It is 29% English
Language Learners, 32% migrant population, 14% special education and 87% free and reduced
meals. The ethnicity prité is 73% Hispanic, 24% white, one percent Asian, two percent other.
While other schools in the district are seeing a declining enrollment, the current enroliment at the
research site is now up60students.

The researcher for this research site is the instructional coach. The researcher spends a
majority of time in classrooms coaching the instruction of certified and classified sitdfacy
and math. The researcher supports a rielted instructional model that runs on average at
least 14 small groups per grade level in reading instruction anetoatbree skill leveled whole
instructional groups per grade level. Thesggsher has been an instructional coach for four
years and been teaching a totalldfyears.

The researcher instructs and coaches on behavior and classroom management to increase
engagement of lessons being taught, often dealing with the seversdrgdllow zone students
to modify their lesson presentation to individualize their interventions in reading and math
instruction to enable these students to make academic gains. The researcher is a member of the

schoolEffective Behavior and Instructionupport EBIS) Team; this team meets quarterly to
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review data in reading, math, writing, and behavior. From the data, students are identified as
strategic or yellow zone students who need additional support to increaskittseand red

zone or intensive students who need severe interventional support to maintain and increase their
overall skills. Some of these interventionsgetare the Cheelknh CheckOut (CICO) system in

looking at behavioral data utilizing the schavide Positive Behavioral Interventions and

Supports System (PBIS)

PBISis a school wide system that is-sgtto promote positive behavior choices and
reward students for making good ates. Students who do not respond toRB&S model
implementation and continue to not make good choices are then identified as yellow to red zone
students and sefp with an intervention plan to intervene on the poor choices they are making
and help etrain their thinking patterns to make good choices which are reinforced through a
personally designed and meaningful reward system.

The Checkin CheckOut (CICO) component of th®BIS System is personalized to the
individual it is designed for, forexmp | e t he goal s are set to the
needs/motivation in making good choices. If a student is struggling to make safe choices at
recess by hurting others, a goal could be that the student will be safe at recess by keeping their
hands and &t to themselves. They are then assigneails point scalavhen making good
choices As the student progresses thgbaut the day, they are checking in with staff, who
keeps reminding them of their goals, talking them through their day, awarding them points for
making good choices/goals and then the student checks in with a mentor adult at the end of the
day who totalgheir daily score. The student can then bank their points, adding them to previous
points to build up to gain a large reward or they can cash the points in for an instant reward such

as a candy, healthy snack or small trinket/toy.
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The researcher has cleosto study the effects of the chaokcheckout (CICO)
intervention program component of the Positive Behavilmterventions and Supports (PBIS)
System on redo-yellow zone identified student participants at the research site. The researcher
has olserved an increase in students on CICO and office referrals at the research site for these
students regardless of the CICO intervention program. The researcher will share the results with
the schooPBIScadre to increase the effectiveness of the Cii@&vention system on the red

to-yellow zone studemarticipants.
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Action Research Proposal

Chapter Twe The Issue

Post i ve behavior at school I s cr i affectthe | i n
academic gains and outcomes of students during their educational jowitbythe increased
pressure oeducators and students to minet academic and safe schosduirements each
school yea(Sugai & Horner, 2006 negative behavior detracts students from meeting these
goals. Educators have to use critical instructional torteen work with the studésamaking
poor behavior choices, taking instruction away from the core of the student group to focus on
oneto two students who repeatedly have challengégimavior

The research site utilizes tResitiveBehaviorSupport System to build a system of
pasitive reinforcementcross the entire schablat prevents and retrains students in making
good choicegSugai & Horner, 2006)Staff meets/early to go over and refine a behavior matrix
for all areas of the school. THighaviormatrix usepositivelanguage to define the
expectations and protocols for giktruction, locations, aneivents at the schaoCertain
challengingoehaviors are defined as classroom behaviors and office referral behaviors so not to
overload the office with office referralsrfpoor behavior choicesStudentsyho continue to
make poor choices @xhibit more serious behaviqgrare written up on an office referral.

Office referrals detail the specific behavior by categories. The behavior or behaviors are
identifiedunder thehree main school rules: be safe, be respectful and be responsible. Staff can
check the defined behavior(s) and then there is an area to write up the details of what exactly
happened. There is another area to mark whatrtezedentf thebehaviorwasand toidentify

what the staff member observed as the outcome goal betteriorfor the student: attention,
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power, controlandviolence. This information is all entered into a database, along with time of
day, location of behavior, and interventi@iseadytried. ThePBIScadre and the EBIS Team
then evaluate the data periodicallyThe EBIS Team has representation from the stakeholders
(Sugai & Horner, 2006at the school for example, intervention specialiststructionalcoach,
counselor, achinistrator, learning specialists, ELL specialestd grade level teacher.

The EBIS Teanat the research siteoks at the number of office referrals a student has
and upon set criteria then refers students to the CICO Program to intervene with thieistude
their repeabehavioroffense In Filter, McKenna, Benedict, Hornefoddand Watson (2007)
office discipline referrals were algvaluatedand data collected to compare tirevious
problem behaviorand ongoing behaviors during the CICO progrédCO is designed to retrain
students in makingositivechoices in the identifiedehaviorghey are struggling with per office
referrals. Goals are set according to their individual office referral data and a mentor is selected
who will work best with tle student osupportinghese goals. The student is then monitored for
a beginning period of six weeks where GI€O responséata is continually gathered along
with any additional office referrals. If a studewintinuedo gain office referrals whilen the
CICO program, their individual CICO goals asevaluatedr the student is referred to an EBIS
Problem Solving Meeting where the parent(s) of the student are also identified tmgetter
to identify what is contributing to the student contirquio make poor choices. If the behavior
situation is more serious, for example, extremely violent odeslifructive then the EBIS Team
may gostraightto a Referral Management meeting and the student is recommended for a
functionalbehaviorassessmerfEBA) to identify the true source of the behavior and then other
interventions are setp following the FBA, such as even recommendations to a medical doctor

or counseling.
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The researcher is a member of the school EBIS Team. As a member of this team, the
researcher has seen in the-tegellow (tertiary-to-secondaryyone students who are identified
throughthe high number of office referrals into the CICO program, a continual increase in office
referrals. Refer to Figure 1 for information regarding fegels of prevention using tHeBIS
System. The redto-yellow zone students keep having office referrals instead of decreasing the
number of office referrals. The officeferralsare for extreme behaviors and when these
students are sent to the ofi there is only so much space to separate the students from each
other. When there are four to five serious red zone students in the office and only ene time
out/safe room, the other students are mvgsible in the office or interact with each otherthre
office, creating a hostile and tox@nvironment

Some of these studerdseon an individualized educational plan for a disability. Some
studentcomefrom a traumatic or challenging home lif®verall, each student office referral is
handled segrately dependent upon their previous office referrals and interventions attempted. A
first time office referral imandleddifferently than a student on theiriaffice referral. The 17
office referral is part of the issue as the student is on @I@Gtill racking upadditionaloffice
referrals. With the challenging population of the studentsebearctsite works hard to
intervene and keep the students at school doing academicef-§uliool suspensions or
expulsions are a last resbecaue the research site does not want to contribute to the overall
districtdropoutrate, especially with our re-yellow zone students in fifth grade. Therefore
evaluatingthe effects of CICO is critical whesettingup the CICO system and meaningful
interventions to decrease the problematic behaviors that are exhibited by-tbeyeidw zone
students. The question to tesearchedt theresearclsite is:fiWhat Are the Effects of Cheek

In CheckOut (CICO) Intervention Programs on RedYellow Zone Idatified Participant
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Students in a Positive Behavior System Schwol?

Figure 1

Levels of Prevention in the Research $IEIS System

Red Zone/Tertiary Prevention Studen
5% Population: Studentsat exhibit
high-risk behaviors that are supported
with individually designed
interventions such as CICO, mentorin
an EBIS Teanproblem solving
meeting, and possible referral for
behavioralevaluation/testing.

Yellow Zone/Secondary Prevention
Student 15% Popui@n: Students
exhibit atrisk behaviors that are
supported with additional intervention
such as CICO beginning with3

office discipline referrals (dependent
upon referratlassfications).

Green Zone/Primary Prevention
Student80% PopulationPBIS School
and Classroom Behavior Matrand
rewards systerapplies for all staff,
students, and locations
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Literature Review

The literature oPBIS Systems iehtifies the various features and implementation
within a range of school systems agrddelevels Overall, PBIS has been the focugedearch
basednethods that utilize educational positive behavior reform strategiesréase positive
behavior choices and academic achievement by all stu@estset al, 2002). The need for the
develodsystem of interventions and supports has grown otlteathange in methodsr
dealing with students who exhibit patterngragbehaviorand increased focus on academic
gains Children make poor behavior choices andttbied has beeto move awayrom
punishmenthat intends to hurt the child physically or psychologicatiyeaching a child
discipline,perClarke (1999), wherthe par behavior choice is replaced with a lesson to teach
what is appropriate.

Carr (2007)lso states that along with the systimperson is involvediGoals can be
set that are responsible, realistic, and relevaath@ving personal satiséa i o(m5) €0 to not
only support the individual in the PBIS system but also relate these goals to the quality of life
(QOL) factor. The traditionally framedPBIS Systemncorporateshree tiered levels of support
and interventionit o pr e v e ntdreduce mgblenmhatiocdgStevwaam, Benner,
Martella, & MarchaneMartella, 2007 p.240). Warger (1999gnlsostates the 1997
reauthorizatiorof the Individualswith Disabilities Education Act (IDEA)jequiresan
IndividualizedEducational PlaglEP) team tothink aboututilizing PBIS todeal withthe
behavior that isnterfering withthe learning of the studenthefollowing categorical
descriptions highlight how past research and information has blended these ideas into current

practices that arpartof the research being evaluatedhe reseah site.
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Methods of PBIS Implementation

PBIS is not just treating the wound, applying a temporary fix like a-bahfut actually
evaluating the entire system anockthpyroecur.eGatr,i ng i
et, al. (2002) also reflects this in this statem8imtervention takes place in the absence of
problem behavior in order to prevent such behavior from occurringéageih0)
These interventions are becoming so prevalentbetanse fif ocus i s on remedi
skills deficits rather than soci al behagvior p
p. 189. Fenty, Miller and Lampi (2008) go on to describe that research reflects that the
appropriate methodtodealwt h s oci al behaviors is to Aincor
academic curriculumo (p.186). Looking at the
Horner, and Sugai (2002), also share that the population of schools have also become
increasgly diverse sharing wide range of cultures, language, and sest@nomic
backgrounds. fesedescriptios begin todemonstratéhe need for the PBIS framework and
system, especially when these elements are present at the research site of the researcher

In Carr, et. al., (2002), PBIS involves a mix of stakeholders such as parents, teachers,
coaches, and friends that create a support team and partnership to define the interventional
support system in creating a higher QML all involved, with a main nssage of PBIS being
that Ain providing support, we should focus o
probl em b e hSugai &oHoraer (20D6) stdie)that core to the sustainability and success
of the PBIS System is development by a leddpreeam per each school district or school
system preferences. This teantivelycoordinates tanaximizeoutcomes from the training,
coaching, evaluation, visibility, political support, and funding of the PBIS program within the

local school system (Sag& Horner). This team establishes a framework upon which each
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individual school within a system creates their own meaningful PBIS System following the basic
recommendations of a systematic evaluation tool to determine effectiveness of PBIS within the
sdhool and district, the formation of an action plan with outlined goals and expec{&iaras &
Horner) Scott and Barrett (20043pecifiedin their researckhat the team also have teachable
expectations, clear and consistent routines, and physiealggments to prevent predictable

issues.

PBIS istraditionallyestablished as three tiers defined as primary, secondary, and tertiary
levels (Sugai & Horner, 2006). Each level corresponds to specific interventions and/or supports
that are established togvent and handle misbehavior, utilize resedrabed best practices, and
provide systems implementation. The first level of intervention, the primary level, is designed as
preventative measures for all students across all areas of the school setrigvellmvolves
all stakeholders such as students, staff, parents and community. The next level, secondary, is
comprised of strategies that target a relatively smaller sampling of students categorizeskas at
and who need additional support to becassful in the academic setting. Tertiary levels of
students are observed as the high risk behavior students who need extreme interventions to be
successful and often have not responded to previous interventions at the primary or secondary
levels. Tertiay students are often problesolved with a school specialist team to focus on an
individualized behavior intervention plan as outlined in Sugai & Horner.

Warger(1999)sharesimilarlevels of PBIS implementation with Level 1 being a
preventative level gt supports 8®0 % of the student population by having defined
expectations from the beginning of the year that are pretaught. These behaviors when exhibited
appropriatelyby studentsclaimsWarger are rewarded by the schoolwide systermpasitive

reinforcement and feedback. Warger then outlines Level 2 as a more structuredfsystem
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certain students defined by an individualizethavioralkeducatiorplan (BEP)that allows these
students to receive a cherkcheckout session with staff. The lastlisvel 3, where students

are again on a BEP, however, the BEP is increased to include additional layers of support and
structurefrom students at a Level 2. Level 2 and 3 students may also receive functional behavior
assessmerstrategiessocialskill instruction, training in selmanagement, and direct instruction

of social skills, per Wargert-or more detailed descriptions of Secondary/Level 2 or

Tertiary/Level 3 interventions of PBI8)e researcher wilblok more closely into a Chedk

CheckOut compnent ofthe PBIS system

CICO Formation

Sugai and Horner (2006) share that students with extreme behaviors do not respond to
typical discipline systems and in fact, more often their behaviors increedensityand
frequency. PBIS is establishedpgevent or pretreat behavior concefmisstudents that exhibit
chronicseveremisbehaviorsand that mayeedadditional layers ointervention that retrain the
thoughts of the students, provide opportunities to prangeeskillsthroughout the day, and
allow these students to receive feedback throughout the process. One aspect of PBIS-that is set
up in this format is referred to as ChdokCheckOut (CICO).

Todd, Campbell, Meyer & Horner (2008) report that research has determined that CICO
isibecgogmanrecogni zed {(pald).gThdy dedcribeffedtieeelamemstofi o n o
CICO are having atructuredsystem, usingnterventionpractice and tracking the information
gained in a data format. Important variables to consider in a PBifp €#tACO is the
collaborativework of the team, making datxiveninformeddecisions, ensuring all staff is on

board with the plan, and the abilityitaplementCICO at any time along with a good home
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school communication systernthe design of CICO is to gerate a larger amount of monitoring
of identified atrisk students behavior with higher levels of pesitfeedback and modeling of
the desired behavior (Todd, Campbell, Meyer & Hoynétlere is adescriptionof a typical
CICO setup per Todd, Campbell, e, & Horner:

Students check in with school personnel in the morning, receive feedback throughout the
day, and then check out with school personnel before the leave. Typivadiijld earns points
to receive some form of daily reinforcer.

Campbell ad Anderson (2008) add that while CICO can be individualized to meet the
needs of eacktudentthere is not a standard methodology across thskabehavioistudents
that is,CICO is personalized onaaseby-case basisCICO is further defined by a i
morning goal where upon set times across a daily school schedule, the student is provided
feedback toward meeting that goal and a reward is set for the end of the day per an already set
expectation (Campbell and Andersofihe research now turns towlacurrent practices of the

CICO component.

Current Practices of CICO
Filter, et. al. (2007) ound CI CO t oposhiw andefficientnierventos that
was most effective for students whose disruptigkaviorwas maintained by adult and/ceqry
attent i oMstude(tpaint cérd ywas designed based on the schedules of students and
their personal behavioral goals. Theéasl f uncti on was to document ¢
feedback throughout the day to the student participAfgeky and quarterlythe data was
summarized by a CICO program coordinator with possible review by the behavior support team

and used to make adj ust mekilterset. al.pAntmpatant aspbét v i d u a
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pointed out by Fitzsimmons (1998)dnllecting data is to determine the possible causes of the
problem behaviors. Fitzsimmons suggests the following questibesevaluating data:

e Is the problem behavior linked to a skill deficit?

¢ |Is there evidence to suggest thatshedent doeaat know how to perform the skill?

e Does the student have the skill but for some reason not perform it consistently?

This information can also be used to determine the antecedents, the primary behavior and

naturalconsequences of the behavior that may camilo its maintenance (gsimmons,
1998). Sandomierski, Kincaid, and Algozzine (2007) suggest tkkahaistenscreening
measure be used beyond office discipline referrals (ODRgJdatifyingthe needs of Level 2
students.There are measures beinged in PBIS systems just nogiagleconsistent measure
per the researchThe researcher has observed similarities iditbetureresearch reviewf
CICO formation with the research site. The research site has established a CICO point system
that the researcher is interestedevaluatingfurther connections on similar questions as

Fitzsimmons (1998) listed above.

Data Methods Used to Make Decisions

Instruments used to gather the data to make informed decisions regarding the PBIS
strategies in placmust take into consideration the varying components of PBIS. Certain
methodologies must be taken into account with implementation of PBIS and studies as research
is moved from Aimore controlled situationabns rep
setting s to the less controlled situations represented by comnasiég schools, homes and
job sites, it becomes apparent that both pragmatic and validity concerns demand flexibility in

scientific practi ce Basedon(altamework of applied bahavior 200 2,
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analysisthe PBIS acceptable forms of data can be a range of direct observations, questionnaires,
surveysscales, student/staff/parent intervieasd/ordiscipline referralsthat are used to

evaluate growth, progressd guide the intervention support systeer, Carr, et. al. (2002).

Filter, et. al. (2007 their study on CICQ@ollected data ofidelity of program implementation

using a Sitem implementation checklisthe rate of formal office discipline referrdlsfore and

during CICO implementatigrand the perceptions of stal§ CICO being aaffectiveand

efficient program using a Likert scale from 1 to 6 that determthed opinions along specific

criteria.

Most research articles were a review of previstuslies or antiteraturereviews, as
noted in Dunlap, et. al. (2006). Teams would evaltize research and literature available and
come to a consensus to summarize the statements made by the red3eafimlap, et. al.
(2006) mostfintervention stdies withchallengingoehaviorsvere an aggregation of
descriptive, quasexperimental and experimental peeviewed studies using singseibject
designs) ( p These 3ngthods to gather data were based on functional assessments or
reteaching of socialkills to reduce the challenging behaviors.

Luiselli, Putnam, Handler, and Feinberg (2008%igned a quagixperimental studtha
focused on preintervention, intervention and follop: In theevaluationof the data, office
referrals and suspensionsrestudiedto determine itherewas an increase decrease The
reporting of these referrals was also studied as data input being completed in a timely manner
had been a concertgentifiedin the preintervention stagd.here were also observations
conducted in specific classrooms thdéntifieds t u d e {taskb@&avmmwith instructional
practices of the educator.

In Kincaid, Childs, Blasé and Wallace (2007), the research looked at the statements of
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staff in response to questions and discussiorezdeyy the barrierandfacilitation of the
Schoolwide PBIS system. Two opendedquestions were asked of each nomatethgroup

along with a steyprocess that outlined the nomigmbupresponses. There was a silent
generation of ideas where partianpg listed theiresponse opaper, a round robin sharing of
ideas, discussion aratarificationof ideas, a ranking of the top 10 items and then an average of
the rankingsdiscussiorof the group rankings, reranking after the discussion and then awating
each idea using apoint scaleKincaid, Childs, Blasé and Wallace)he results were grouped
by similarity and analyzefbr implications into the practice of PBIS systems. With this
information,futureresourcesind strategiewere listed to improa the PBIS system for adult
implementatiorto increase effectiveness for studerfisom this small sampling of methods,
there is a wide range of decistamaking data to consider when interpreting the effectiveness of
PBIS and/or CICO. It will be criticdbr the researcheo narrow the focuand interpretative

meaningof the datagyathered at the research site.

Other Factors and Variablet® Consider

Research studies have also shown students who do not respond to CICO and/or PBIS
systems. Additional fuctional behavior assessments have been completed to modify CICO and
individualize plans, according to Campbell and Anderson (2008). Tlasrbeen a documented
improvemenin theseadditional CICOmodifications.

In more severe student behaviors wheese is still a lack of response to CICO the
researcher looked at research frislmscott(1995) thatsharechow understanding
counteraggression challenging studentsustincorporatefour areasthe conflict cycle, the

stages of escalation, triggers, atichtegies to decrease aggressive behavior. These areas are
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similar tg Colvin (2004) whogoes into more detail to explaime cyclical naturef actingout
behavior with atisk students A student who exhibgthe phasesa o | v i n 6defindd2 0 0 4 )
actng-out behaviorcyclefit a profile where a different set ofterventiors would be more

beneficial with tle student oncé&entifiedby either a functional behavior assessment (FBA),

BEP, or IEP. These students would have a modified form of CICO tatimtedir individual

needs and background circumstances.

Colvin (2004)describes h e s e s tantidoeiab thatengage arfil escalate further
once triggered and can become quite disruptive and damaginga@adnshipswithin the
school anctlasspomsetting. These students are at the top off#réaryLevel or Level 3when
looking at a PBISystem These students are ma@ncentratedh schools withtraditional
patterns ofhaving an increasddw-socioeconomic population asnschool basettiggers can
be defined by theseategories

e high needs home,

¢ health problems,

e nutritionalneeds,

e abuse and trauma situations,

e inadequate sleep,

e dual diagnosis,

e substance abuse issues, and

e gangs or deviant peer groups per Colvin (2q@5. 1920).
Layer these with schodilased triggers of peer pressuwenflicts changes in school routines,
peer provoctions, ineffective problersolving facing errors during instructional time alowgh

correctional procedures, can contributénitreasedt-risk behaviors.In more serious students it
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is important to discern if the student is exhibiting antisocial behaviors or traits of poor behavior
choices.Campbell and Anderso2Q08 suggest that school office discipline referral forms
allow staff to indcate not only the behaviors obsered alscthe function of the behavior.

Carr, et. al, (2002elt that training is aotherarea of PBIS where many factors play into

theimplementators uch as t he fAwldheowbdeftact andothehn@whoo

training can lead to decreased or increased accessibility of PBIS implementation. If experts from
university or research facilities are providimnginingto one or two staff members from a system,

this decreases the effectiveness of PBIS verstsuise trainers being developed who provide
constant support in the local PBIS system throughout implement&ttmnlocation of the

training can be formal in a university setting to informal which would include local community
stakeholders to increase tmeaning of the training at an-site locality where the training
includleisf dreantexts, 0 (p.Avhgt. o Hhehse tha odhaeelr
information beingsharedn the training beingrelevantto thosewho also have the capacity to
integrate technology and broaden the infrastructures and networks of PBIS within the local
structure.

Sandomierski, Kincaid, and Algozzine (2007) also felt that the classroom environment
must be considered in addressing behavioral support and interveAtilomsiistrators, support
personnel, and classroom teachers need to work together to estajtlignality expectations
and interventions evident not only in academics but behavior instruction aPateallthat
suggests that certain classroom environmarggjenerating more ODRs, hawereasedevels
of off-task behavigrcombined with low academic gains and expectations, with unstructured
instructional sessions of time, need administrative action to intervene and support the needs of

the students withirthe classroonmenvironment (Sandomierski, Kincaid, and Algozzine).
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Luiselli, Putnam, Handler and Feinberg (2005) couldfinge out similar threats to
internal validito (p. 195) . The fidelity of staff was
recaded with fidelity, along withii n glanned remedial procedures, changhglent
popul ations, seasonal variability, and person
(Luiselli, Putnam, Handler and Feinberg, p. 195).

Maag (2006) in his researemd review okocial skills training idieswith students who
have emotional or behavioral disordeocluded that it is a challenge to generalize the impact
of studies based on the range of variability of participants described as having an emotional or
behavioral disorder. Maag pointed out the importance of future researcheasefully
examine subject characteristics ( mvhen @fermining what is an emotional or behavioral
disorder Another important factor to consider is that educators lbedgve that aspecific
procedure may bsuccessfuin their site when in reality they do not have the resourcpatto
into practicethe procedures.

Another consideration in relation to PBIS and CICO implementation is increased
communication and feedbagkreratedo students.Faber, Mazlish, Nyberg, and Templeton
(1995) statethias's t h e fin e differencebetiwerrowerdst thatedemoralize and those
that givecourage between the words that trigger confrontation and those that invite cooperation;
betweenthe words that make it impossible for a child to think or concentrate and the words that
free thenaturaldesire to leard  ( p The te6eprcher has gathered from the review of literature
that many factors and variables are paeftéctivenesandor lack of effectiveness dhe PBIS
and CICO systemThe researcher will work to evaluate all applicable areas in the research at the
research site tgathercomprehensive data evaluatethe effect of CICO on atisk students

based on the details dfi¢ literature review.
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Action Research Proposal

Chapter Threé The Goalof the Action Research Project

The goal of this action research projicto figure outwhat are the effects of cheak
checkout (CICO)interventionprograms omed-to-yellow zoneidentifiedparticipantstudents in
apositivebehavioal interventions andupports (PBISpystemschool.

Research shows that positive gains are identified and decreased office referrals have been
documented from the use of a PBIS and CICO systesuohool setting Theliteratureresearch
alsoidentified additionalfactors to be considered given the broad rangewébles within the
PBIS and CICO systenis support students in exhibiting positivehaviorchoices The
researcher will determintée effective components of ClId@thePBIS system ahe research
site with atrisk students.

The outcomes generated from the action research project will betoefnts, staff, and
the researcher at the research site in sewargd Staff knowledgef the PBIS system witthe
supportingCICO component will increase along with defined effective traits of CICO with at
risk students at the research siiased on the data and information gathefBEue researcher will
be able to coach staff their instructional approaches withoreengaging and efficient behavior
management strategies from PBi®thodology continuing to decrease office referrals.

The data and information gathered will document more effective strategies and
techniques and thedst dfective strategies and techniquekhe researcher will determine this
information by comparing the number of office referatisisk redto-yellow zonestudents have
or have not received sinbeginningthe CICO intervention component thie EBIS program at

the research sitaver the course of at a minimum 6 weeks of data poifite researcher will
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also evaluate staff and student comments from survey input regarding the CICO cotmmonent
effectiveness.

Thisinformation will be valuable to the PBi&de at the research site winoeets
regularly to develop the PBIS system at the research siteskAstudents will either show
progress toward meeting their goalderidentified for reevaluation of their goals in CICO. If a
student continues to not makrogress on CICO, alternatives can be explored i8¢heolwide
EBIS Team to individualize the intervention further along with a referral for additional testing
such as a functional behavior assessment (FBA) and/or referral to special educétidhdor
behavior analysis and testing.

Over the course of this action research project several data collection instruments will be
used. A survey will be designed by the researcher and given to staff and administrators at the
research site regarding thepinions of the implementatiasf PBIS and the supporting CICO
component. A spreadsheet will be created to collect and interpret the CICO data in comparison
with any office discipline referrals received by theisk students. The students will be
idenified by a code on the spreadsheet additionalinformation will be gathered in regard to
being a redo-yellow zone atisk studentsgrade levelgulture, ethnicity, language, and sccio
economic status. The ClCdatainformation will be gathered weekl Student point cards will
also be gathered as evidence and documentation of point cangl séhe researcher will look
for commonpatternsacross the atisk student data to identiguggestionsn making the CICO
program more successful aefficient

The atrisk students will also be surveyed regarding their perspective toward the CICO
component of the PBIS system. The researcher will study the information gained to determine

behaviorakrends inincreasing positivattitude and motivationThe owerall information and
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data gainedrom the research will be sharedth staff to creatadditionalpositivegains in PBIS

and CICO implementation in the next school year model.
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Action Research Proposal

Chapter Four Action Plan

The goal of this actioresearch project is to assess what the ChecheckOut
behavior intervention effegtre withidentifiedredto-yellow zone atisk studentsn a PBIS
system. The researcher is focused on the outcome effects of CIC@laitiernt is decreasing
ODRs n atrisk students and decreasing their negative behavior chdiiiéer possible
solutions were identified in the literature research review as methods to support-tigse at
students in behaviorThis issue of atisk studenbehaviorhasbeen addresed in schools with
at-risk student problem behaviors for years anith money and time investead various
programs, counselors, asttategies In this chapter the researcher weMaluatepossible

solutions to the behavior concerns cfiak studentsn theacademicsetting.

Possible Solutions

With district financial constraints, it is very important when evaluating possible solutions
for resolving behaviorswith atrisk students, that the solution would not require the district
addtional costs suclas programs or professiondévelopment The researcher is limited by
theseconstraintsasthere areadditional budget cuts to be made for the 28Q01 school year.
Overall, the possible solutiomsustfit easily with the scheduland systemof the regarch site

andbe effective in the research setting.

Social Skills Training
Maag Q009 identified the pattern of social skills traini@®ST)being used with students

who exhibit severe emotional and behavioral disord&@ST has been used with a vayief
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students ranging from mental disease to studemtsan individualeducationplan to students
who have had trauma in their lives. Muscott (1980 employed strategies to redefine
behavior in young children with aggression issues. SST is ore@naplien working with atisk
behaviorstudents, retrainingnd replacingnappropriate behaviomsith appropriatesocialsskills
and behavior choices.

The research site has implemented some of these strategies into their current PBIS system
and matrix dsign. Staff wasgiven PBIS Binders this past school year, 22030, that
highlightedspecific lesson plans teachstudents appropriate behaviors. Tégsonplans were
limited and it is possible thahe plans chosen are not effective enough or sjgeerfough to the
negative behaviors students are observed displaying at the research site. Further data collection
that is geared to the research site will need to be implemented to gath@othmationneeded
to determine thepecificneedof behaviorlessons plansODRs are inputted intan Schoolwide
program but the access of staff is limited and the ability to manipulate the data is very limited.
The data is not accessible or easily put into meaningful reports for staff to make informed
decisions egardingbehaviordata The current system is nas effective as it could be and
further evaluation into this area could highlight more effective strategiestraining student
behaviorto increaseefficiency ofthe PBIS system.

The research site hasRBIS cadre that meets at least once a month to discuss the
progress of the PBIS system throughout the yére PBIS Cadre is a group of staff theit
selected each year to monitor and support the BRs&mat the research site. They develop a
yearlyaction plan of goals to improve the PBIS systaihile theinformation gained about the
PBIS system by theesearcheat the research site beneficial, the overall focus of this solution

is too narrow when looking at the effects of CICO and therefagestiution is rejected.
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Cost Analysis and PBS

Scott and Barrett (2004) researched the PBIS processtraictlireand the financial costs
the program wither saved or cost them over three years. Owardéegearimplementation in
theirresearctsites, there was a decrease in the time of administrators working on ODRs from 12,
160 minutes to 920 minutes, saving an average of 29.5 days during the school year spent
previously on ODRs, p. 25. For disciplinary suspensions the administrators saved &@edays
threeyears, 462 houris the baseline yedo 132 hours in year thre€ombining these savings
with the instructional time saved, the overall realized savings in the third year was $9,917.74,
(Scott & Barrett, p. 25).

At the research site this dsitical information withforecastedudget cuts of 2.8illion
for thenextschool year.Presentingnformation from this research would beneficialto staff
to understand not only the instructional time being increbaedlsothe financial gain of
increased implementation of PBI8thin the classroomuilding and fidelity to PBIS structures
already in place at thesearctsite. Each school hasriablesand t he research sit
share of variables but the overall ability to decrease Ciplgheamountof instructional and
administrative time spent on-ask students within the research site will only contribute to
higher academic instructional time and gasafioolwide While this may not be the only
possible solution this is an asp#tat can be added to the current PBIS configuration at the
research site to increase staff boyandimplementatiorof the PBIS systeraurrentlyin place.
The researcher feels this would be veyg openingo staff to see how much it coste school
and district to deal with atisk behavior students when the classramironmenis not

consistent with district and school behavior policies in platewever, while informative this
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solution does not meet the objective goal of the researcher anaiiéra part of the action

research.

Response to Intervention

A strongpossiblesolutionthatresearclsite utilizesis theRespons¢o Intervention (Rtl)
model. At the research site alowgh Rtl, isa PBISsystem thais framed around a multiered
model;per Sandomierski, Kincaid, and Algozzirg90Q7) PBIS is a system thatdsherentwvith
themain beliefof Rtl. The research site follows the Rtl model and differentigigtsuction
academically antiehaviorally Rtl and PBIS at the researchesiéflect the multtiered model
as described i®andomierski, Kincaid, and Algozzine (2007) that wseSchoolwide approach
at Tier l,targetednstruction at Tier 2 anohdividualizedinterventionsat Tier 3. Having both
the Rtl and PBIS models in pk&agcs also cost effective as there is little financial cost to the
district and the school. Both models easily fit into the schedule and procedpl&seia bonus
when looking at another year of budget cuts.

At the research site, a former Reading Rdtool, the academic reading muiéred
system is well established. Other academic areas are progressing in a similar fashion: using a
defined researchased curriculum, having reseatehised intervention program sapportbelow
grade level students dra data system that screens and identifies studensk sirough year
long monitoring of thegrowthand/or limitedprogress of the students. In behavior, PBIS has
been in progress for several years but still has some of the missing elementseablished
academic support systerihere is a skeletal framework of targeted instruction put in place with

the CICO designed to individualize the needs afsi students with three or more ODRSs.
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There are no decision rules as in reading nor is thereearsng measure in place to identify
studentsatrisk other than the ODRs collected throughout the year.

As a member of the EBIS Team, the researcher looks through the acadebebavior
ODRs each month tevaluatehe progress s of students. Howewestead of being preventative
the ODRs information is arriving late, after the student has made or continues to make a poor
choice. The atisk studentsarereceivingCICO and monitored for progress during this
interventioncycle The ODRs behavior data hard to collect and again, gathered after the
event. There has been no other data source shared with the EBIS Team in regard to the progress
or effectiveness of the CICO systeiRtl is beneficial when atrongsystem has been developed
for the schooskite. Rtl and PBIS together, matkee schoomodel even strongeat meeting the
needs of the student, especially theisk student.

The research site does use the EBIS Team to evaluate students not making gains in
behavior too. Those students idemid to need the CIC@terventionaremonitoredand when
they are not making positive progress over a six to eight week period @fatong with
increased ODRs, they are often recommended to receive a Functional Behavior Assessment
(FBA). From the resudt of the FBA, the student make or may not be referred to Special
Education forfurtherassessment arevaluation The student may also receiveiadividualized
Behavior Improvement Plan (BIP) to document the system of support the student needs to be
sucessful in theacademiand school settingJust as in the academic Rtl model, the PBIS side
is designed to prevent and support students before they become out of control or academically
behind their peers because their behavior is interferitigeimlearning. The researcher will be
looking at this solution at the research site andetfiect of theCICO component of the Ril

model.
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IdentificationProcesf Studentsit Research Site

Students are identified in EBIS grade level meetings throughout thels&ar. Data is
gathered in reading, math, writing, and behavior on sadentat the research site. Students
not making progress duringsa-weektime frame are discussed in the monthly data grade level
meeting. Theeamdiscusses additional intexntions to layer into the current schedule of the
student and individualized interventions are put into pldde team identifies thestudentsas
on the EBIS monitor list. The interventions argin place per a set timeframe for the team and
monitared closely during that time.

Forbehavior interventions may include a morning check in with the classroom teacher
before the day starts, specific adults checking in verbally with the student throughout the day and
giving the student at least 5 positives;ognzing thestudentoy nameand a high five at the end
of the day fompositivesupport Additional lessons targeting the behavior may also be taught
using the school socials skill curriculum, to retegpécificskills to the entire class to correct
inappropriatébehaviors that may be a pattern for the class or grade lévké student receives
office disciplinereferrals(ODRs)after small increased positive interactions and inteirvesiare
in place the grade level team withen look at the umber and type of referrals and decide to
continue to maitor student, individualize the interventions again, or refer the student to the
EBIS Team for a problem solving meeting. Student with 3 or more referrals areedéerdio
the EBIS Team for groblemssolvingmeeting with thearentsof the student.

The next step for students with three or mo2Rsis to decideas an EBIS Team,
whether CICO will be theextbestinterventionto setup forthe student.f the teamdecidesno,

we discuss othearptions such as the need for a possible medical evaluation, further time in
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intervention as parents have shared there is currently a trauma in themarmament

counseling, and/or increased peer modeling. For students that the team decides a@€s on Cl
the student is setp toreceiveCICO with a mentor person who would be able to be positive,
already have an established positive relationship with the student and be able to move that
forward modeling healthigehaviorchoices, and a mentor who hashedule that works with
the studentso.

Once the mentor is decideg@on the point system is developed and assigned to the
student. The point card has goals that are individualized to the student Ipeitdimg behavior
matrix of rules and protocols ftine research site. The student is then pulled from class and the
interventionplan is reviewed with that student privately. The student is told that they need to
check in with the mentor person before school who will give them their poirnchudten
reminds them of school rules and how to make chaie®garestrugglingwith during the day.
They assign them point based in their interaction witlstdentin the morning. The student
then goes tot class where the CICO shewitisthem all day foteachers to sigh off on their
good behavior choices, even at recess. Depending upantrtiigerof ODRsS, some student
checks in with their mentor at lunch while others sometimesitsitadditionalsupport in the
form of a lunch buddy from the local bogsd girls club. The studentminuesto work through
theirdayuntil the endwherethey check out with their mentor teacher and can earn a daily
rewardsuchas candy or a trinketr t(iealthy snack Students dehis everyday untilFridayor the
end of he week. At the end of the week, if a student has participated in the program all week
long they can earn an additional reward at the end of week, for example a large bag of their
favorite chips, their favorite candy bar, a lunch frislmDonaldsor small pzza from Pizza Hut,

an extra recess aomputerab time, etc., the reward is to be meaningful to the student.
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The Action Plan

The researcher in this action research project seeks to determine the effects of CICO on
at-risk students in the ret-yellow zone of a PBIS System, at the research site. The researcher
will track the progress of the-ask students qualified to participate because of their number of
ODRs by the EBIS Team. The researcher will pull data since fall 2009 regarding the number of
office referrals and type per-ask student until the end of the school year, May 2010. This
information will be compared to their daily and weekly CICO goals. The researcher will
compare the progress or lack of progress in decreasing ODRs since tgp@i@O and the
progress to meet the goals as defined on their CICO daily point goal form. The researcher will
be looking into what are the elements that add or detract from the success of the student in the
CICO component of the research site PBIS system

The researcher sought permission from her administrators before beginning this project.
Admini stration felt that since the data was
going to be used, that parent notification was not needed. esbarcher will be professional
and student names will be coded to keep the information confidential. The surveys given to
CICO patrticipants and staff will be anonymous; no names, grade levels, or other identifying
aspects are to be used. Staff and stisdeam feel free to share their opinions without
identification.

All student participants whether they successfully completed the program or dropped out
of CICO will complete a survey regarding their opinion of the effectiveness of the CICO system.
The suvey will be given to student participants in the last week of school in May 2010. This

information gathered will be used by the researcher to identify positive ideas to support the PBIS
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system in the next school year and better define the meaningtidmstap of CICO with atisk
students.

Observations of the CICO in the morning and afternoon with the mentor staff will be
gathered regarding the process between thislastudent and the mentor. Teacher surveys will
also be administered the last weslschool, May 24, 2010, at the research site to determine the
staff point of view on the effectiveness of CICO witkrigk students. The data for the project
will be collected by the end of May 2010. The researcher will then spend the next sevesal week
analyzing and searching for commonalities and differences throughout the data.

Here is a timeline for the action research project:

Weeks 16  Identify participants andata collection, observations, and surveys

Weeks 712 Data analysis and finalvaluaive write-up
All of the information gained from the data analysis will be part of the conclusion for the
completed action research project. The final project will be completed and turned into the

researcherds advisor by the end of July 2010.

Conclusion

The researcher sought permissionhe fall to use the information from ti&ehoolwide
PBIS system and CICO compondémm her administrators before beginning this proj&die
researcher is hopeful that through her analysis of the data, observatiossierys, thashe
will be able to determine effect of CICO on atsk students in a PBIS systdamincrease the

success of the prograwith future students.
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Action ResearcliReport

ChapterFivei Results and Next Steps

With the introduction of akBIS system at the research site, the PBIS implementation
increased positive student behavior. However, there was still the presence of a specific
population of students as determined from EBIS Team meetings that were considered to meet the
red to yellowzone qualifications of having received three or more office discipline referrals.
These red to yellow zone students were then discussed in the EBIS Team {malblam
meeting and it was decided to implement CICO as an intervention program with edentifi
students. The researcher chose to research ten students who participated in the CICO
intervention program over the 20@910 school year to determine the effects the CICO program
had on these students.

The researcher gathered information about th@éaticipant students to determine if
their were any patterns that could be identified as potential influencing factors that contribute to
these students making poor choices. Out of the ten students, eight are Hispanic and two are
Caucasian. 100 percenitthe students were male and come from a low secomomic home.

Eight of the students are raised in a sifgeent home, one is in a foster home, and one is from

a two-parent family. Seven of the students out of the ten shared in individual sttderiews
conducted by the researcher at the research site that someone in their family had been in or was
currently serving time in prison. Two students had a primary language of English while the
remainder of students had a mixed knowledge of EnglidhSpanish. The students came from

a range of grade levels; there was one kindergarten student, three second graders, three fourth

graders and three fifth graders.
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These students were selected by the EBIS Team as needing an intensive intervention with
positive mentorship and guidance throughout the school day to make positive behavior choices
with the hope of decreasing the number of office discipline referrals each student was receiving
and increase positive behavior choices made by the studentse &ibistudent does come from
a two-parent family, the parents have limited capabilities and it was decided by the EBIS Team
that the student would benefit from positive adult mentoring and modeling of appropriate student
behavior choices. The EBIS Teantt that the CICO intervention program would give the
desired effect on increasing positive behavior and decreasing negative behaviors within the
selected students.

To implement CICO, each student was set up with goals that were meaningful to the
studentand a reward system that was kept in a manila file folder. The following items are
examples of the various documents used with students on CICO. Figure 2 is an example of the

reward tracker sticker sheet for reaching daily goals:
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REWARD TRACKER FOR:

Every day that you reach your goal you earn one sticker ©

1 2 3 4 )

6 7 8 9 10
11 12 13 14 15
16 17 18 19 20
21 22 o4 24 25

Figure 2 Reward Track&CICO Student Sticker Sheet

Figure 3 is an example of the personalized student rewards used with the Rewards
Tracker Overall Radical Raccoon Sticker Sheet. The student name is placed in the blank spot
before the word fiRewar the mumberfohsickersgatheredrovecaor r e s
specific time period. For example, if the student earns ten stickers then the reward would be ten
extra minutes of computer time or recess with a friend. For twenty stickers the student could eat
lunch with the sleool counselor. Some students preferred a lunch from a local restaurant as a

choice.
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REWARDY

5- 5 Raccoons
* 5 minutes extra recess w/friend
* Homework Pass

10- 10 min of computer time w/ friend
* 10 min extra recess w/friend

15- Special Activity for your class with
Miss E

* Play a board game with 2 friends
20- Lunch with a Teacher OR
* Lunch in Miss E’s room w/ 3 friends

* Read a book to Kinder or 1st
grade class & do an activity.

Figure 3 CICO Student Rewards Sheet
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Radical Raccoons U

Name: £ Date:
~. =0
2y Please indicate whether the student has met the goal during the time period indicated.
Meets: (2 points) So, so: (1 point) Doesn’t meet: (0 points)
Lunch
Check- Morning Math Math &
Goals in Specials | Specials | Recess Comp. | Strands | Recess | Reading Writin
| Will Be Safe
| 1 [
2 ‘ )
M e A e E P

| Will Be Responsible

SAEIEIESTEFINE Y

vy ATECEIAFRSRPEIIrE
Toatre: Ly B () By bp Séan B Q%)

GOAL: 40 POINTS/ 54 POINTS TOTAL POINTS: Z Met Goal: YES

Figure 4. This is an example of a Daily Radical Raccoon Sheet with simple goals using

the three school rules of Be Safe, Be Rewsible, and Be Respectful.
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Figure 5. This is an example of a Daily Radical Raccoon Sheet with student detailed,

meaningful goals under the categories of Be Safe, Be Responsible, and Be Respectful.

O o Radical Raccoons _)

Name: Date:

u
v/

O
~ =12 J ; 04 indi B
P Please indicate whether the student has met the goal during the time period indicated.
Meets: (2 points) So, so: (1 point) Doesn’t meet: (0 points)
Lunch
Check- Morning | Math & I i

Goals in Specials | Specials | Recess | Comp | Math | Recess | Reading | Writing

Be Safe | will act safe toward myself and others

Be Responsible

| will work quietly

and

independently on

class work

Be Respectful

| will treat, _

students
with respect
| will treat
staff with
respect
Total Here:
GOAL: 43 points / 72 points TOTAL POINTS: Met Goal: YES NO

The student would then meet with a selecteshtor who was determined a positive
match for the needs of that student. The mentor would be a school staff person who had gone
through minitraining with the school counselor on CICO. The student would enesikh the
mentor in the morning, going ovtheir form, their goals for the day, how their previous day or
night or weekend was, and discuss scenarios where they could brainstorm positive choices to
make instead of negative choices before starting the school day. The student would then receive

points dependent upon how this cheokmeeting went in the morning from the mentor. Some
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students would come in triggered already and not be able to complete the morninopcheck

evident below in Figure 6.

Radical Raccoons

Name: Date:.

Please indicate whether the student has met the goal during the time period indicated.

Meets: (3 points) So, so: (2 point) Doesn’t meet: (1 points)
Lunch
Check- Morning | Math Math & Reading | Reading
Goals in__ | Specials | Specials | Recess | Comp. | Strands | Recess 1 2 ELL | Writing

Be Safe
1 will keep my ’

hand and feet to j
myself.

Be Responsible

} T will stay in my l l
seat and

complete my ‘ |
work. | |

Be Respectful

I will be |
| respectful and f
| follow directions. ‘

Total Here: 7&{

GOAL: 70 / 99 TOTAL POINTS: Met Goal: YES NO

é&/ﬂé% J /77244/@(/

/W Jeon (ZMM ol A

Figure 6. This is an example of a studehb checked into CICO before school and

already was triggered. The student did not meet their morning goal and decided to not

participate

The majority of students would checkand then go through their day, receiving points
per their determined CIC(hset for their goals per each class or subject period, recess, and then

back to class. Atthe end of the day, the student would then meet with the mentor again to
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receive a final calculation of their daily CICO sheet, and then together the student &md men
would determine if the student met their goal for that day. If they met their goal, the student
could have an instant reward such as a candy or they could bank their points, saving the points

for a larger reward such as a special meal or event.

Chek-ln CheckOut | ntervention Program Progress with
The researcher observed this daily process from the beginning of the school year until the
end of the school year as the researcher's desk was in the achievement room, where the student
would meet tkir mentor. The researcher could sit in the natural setting for the researcher and
informally observe the CICO patrticipants without interference as the CICO patrticipants thought
nothing of the researcher 6s appeasthamgularandn t he
normal workspace.
The CICO student participants would arrive early in the morning to check in with their
mentor. Most students were quiet and respectful. If their mentor had before school yard duty,
this could cause an issue with gtadent as they would grow anxious and become irritable.
Another mentor would often step in and check the student in then to prevent the student from
being triggered further and to help calm them down. It was a challenge though as there could be
five to six mentors checking in multiple students at a time with little privacy to review school
rules or challenges the students were facing. Some student would wait patientlyupr line
behind the other student while the mentor wrapped up with that studecppat.
At the end of the day the same phenomenon would occur, a CICO student would arrive at
varying times along with the varying schedules and duties of the mentors at the end of the day.

There were challenges again of being able to meet with ¢éiné¢omin a timely manner with
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privacy. Friday or the end of the weekcheckit 6 s wer e most <challenging
anxious for the points to be tallied and to see what their reward would be. Some had great

difficulty waiting for the school counseland would often go into her office without permission,

trying to obtain a reward only for a staff member to remind them to wait at a table in the

achievement room.

Other students were emotionally hurt when they did not make their target that week and
they could visually see other students receiving rewards. Students were observed crying at times
or having an emotional meltdown, storming out of the room, slamming the door, when they did
not meet their goal. This discouraged some students from padrtigipa

Altogether, out of the ten participants, three students did choose to not participate in the
program after one to two weeks and dropped out. The students cannot be made to participate in
CICO. If they choose to not participate or are-nespong/e to CICO then the EBIS Team
meets again and determines another course or intervention for the student to participate in with
input from the parent(s) or guardian(s) of that student. Another student participant is not

included in the CICO daily data #ss student receives an individualized intervention specific

for that studentds grade | evel that prevents
student 0s dat a. These four students will not
ODR das.

The first item looked at in the research was if students were meeting their goals on their
CICO intervention program daily sheets. The school counselor was documenting the daily
sheets in an excel program by student and tracking their daily pothtee@times students were
a no show, or chose to not participate in the CICO program. Each student had their own page in

the excel document. Each individual spreadsheet wagdettrack the points gained each day,
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by each subject period of the daycledreak, the total number of points at the end of the day
compared with their goal points, and how many points below or above their goal points each
individual student participant was that day. If a student was a no show that day and did not
participatethe date was marked with NS for no show and the student would show a score of
zero. All students who had a no show date on their CICO data showed a score of zero on that
data. Figure 7 is an example of how this information would then be graphed in sompar

meeting the daily goals of a student:

Student #5
) B )
oA N
30 = \ —&— Daily Points Earned
20 1 - Goal

) ITULL

Daily CICO Date

Daily Points Earned

Figure 7. Student #5 CICO Data

All the students were meeting their daily goals yet when the researcher compared the
CICO information with office discipline referrals (ODRS) the students were still regeiiite
discipline referrals. Here is another chart of the average number of referrals per day per month

of that same student, Student #5, in comparison with the previous CICO data graph:
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Figure 8. Student #5 ODR Data

As you can see in Student #gfie 7, the student is meeting the daily CICO goals in the month

of March 2010, with the exception of no show days, which are equal to zero. When compared to
Student #56s ODR dat a, Figure 8, for the same
s t u & bighésboffice discipline referral months of the 2@090 school year for that student.

When looking at the data for where most office discipline referrals occur for this student, they

are more likely to occur in the classroom per the graph in Fighedo®. This contrasts again

with the studentds daily CICO goals that the

the ODRs are most often occurring in the classroom.
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Referrals By Location
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Figure 9. Student #5 ODR Data by Location

This analysis pattern repeatedigcurred with the six other student participants. Below is

Student #2 and the daily CICO documentation chart, Figure 10, of the student meeting daily

Cl CO goal s. Pl ease note that

t

he

dayods

was ano-show either as absent or the student chose to not participate that day in CICO.

t

he

Following the CICO daily goal chart is the chart, Figure 11, documenting the average referrals

per day per month for Student #2. Student #2 continues to gain offigelidisceferrals even
though the student is meeting the daily CICO goals toward the end of the school year, the months

of February through May 2010. The third, Figure 12, documents that the student has the highest

number of referrals on average out of theessroom and playground.

S
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Figure 11. Student #2 ODR Data
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Referrals By Location
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Figure 12. Student #2 ODR Data by Location

Please refer to Appendix A for additional student CICO patrticipation documentation in

comparisontotheOR6s of the CICO red to yellow zone s
comes to mind is how can the student be meeting CICO goals when they are supposed to be
designed to decrease negative behaviors and office discipline referral behaviors? The studen

are still continuing or increasing office discipline referrals. All six students who continued their
participation in the CICO intervention progra

year most students struggled to participate in CICDeis behavior escalated further. The
researcher ended the CICO data at the end of April 2010 as most CICO participants quit
participating or had random patrticipation that the data gathered the last month of school was not
valid.

Overall, the researchéas several questions after analyzing the CICO data with the ODR

data at the research site. The researcher is curious why the red to yellow zone student
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participants are continuing to reach CICO goa
CICO aaily goals on the CICO daily sheets not meaningful or connected to the behavior that

needs to be decreased? Is staff not consistently evaluating the student participants across the
day? |l s staff being too | e nbehmawnotchaicasdaringgher i nt
day? The researcher does not know exactly what the factors are from the current research

guestion investigation. The researcher can tell there is a large discrepancy between the CICO
intervention program and the ODR data asslyhat does document that CICO is not effective

in decreasing the number of ODROs by the red
researcher suggests further investigation by the PBIS Cadre in the discrepancy between the

CICO intervention programadn t he continued or increased ODROG

students.

Student Survey

The researcher designed a survey for the student participants to obtain feedback about
CICO from the student perspective. The researcher read through numerous schoodPBIS a
CICO materials then designed a survey that would be meaningful in the areas of CICO
implementation and that would give the PBIS Cadre the greatest feedback to make revisions, if
needed, in the next school year. The survey was named after the CIC® progr i Ra di c a l
Raccoon Program Survey. o It was created as a
answer the questions in a table format by highlighting the appropriate symbol, such as a sad face,
neutral face, happy face and/or a star. Studentsintergiewed by the researcher individually
on how they felt regarding their participation in the Radical Raccoons program, how their goals

helped them make positive choices, how they felt about the daily rewards, the weekly rewards,
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how did they feel aboulianking points, about their needs being met, did they feel staff treated

them with respect, if their mentor helped them understand how to use their strengths and needs to
make better choices, and how they felt about their mentor. Space was left datahedidhe

survey for the students to give suggestions to change the Radical Raccoons program. The
researcher wanted the survey to be simple and easy for all students to complete regardless of
grade or skill level. If a student needed assistance imig#tke survey, the researcher read the
survey to the student.

The overall results were then calculated from all the surveys. Ten students were invited
to participate with a reward of a Popsicle; two students still chose to not participate. Comments
or suggestions that students made on the forms were: change theeawaars| would have
changed the points, so it wouldn't take a long time to get a good treat; teachers to strict, staff
mean, the staff like sheriffs; being one so | could be a self regnag replied they would

change nothing and one left no commenigsgure 13, is the final result of the survey created:



CHECK-IN CHECK-OUT INTERVENTIONS51

Radical Raccoon Program Surve

Please answer the following questions regarding your participation in Radical

Raccoons this year.

How did you feel...

not at all

slightly

somewhat | a great deal

about participating in Radical
Raccoons?

that your goals helped you
make positive choices?

about the daily rewards?

about the weekly rewards?

about “"banking” your points?

about your needs being met?

staff treated you with
respect?

your mentor helped you
understand how to use your
strengths and needs to make
better choices?

your mentor?

® ® @00 &

CINCRIGICICICICICHE®

© 0 OO0 O
L gl P b ob g gb g ol o

If you could change anything about “"Radical Raccoons,” what would you change?

Thank you for your feedback to improve “"Radical Raccoons”!

Figure 13.

Student

Cl

coO

fiRadi cal

Raccoon

Pr

(0]
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Here are the student survey results, Figure 14:

Radical Raccoon Progam Survey Student Results
a
not at great Total
How did yc¢ al slightly | somewhat | deal | Response§ Comments
about participating in
Radical Raccoons? 2 1 3 2 100%
that your goals
helped you make
positive choices? 2 1 2 3 100%
about the daily
rewards? 1 2 1 4 100%
about the weekly
rewards? 2 1 1 4 100%
about "banking" your
points? 3 2 2 1 100%
1 student
did not

about your needs answer this
being met? 2 2 2 1 88% section
staff treated you with
respect? 2 1 2 3 100%
your mentor helped
you understand how
to use your strengths
and needs to make
better choices? 1 3 4 100%
about your mentor? 1 1 6 100%

Total | 22% 14% 24% 39% 99%

Figure 14. Student Survey Results

Overall, the CICO patrticipant students felt that their ments avgood match for them,
treated them with respect, and that they helped them identify how to use their strengths and
needs to make better choices. Students had mixed feeling regarding their participation in the

CICO program yet felt the program was he{pthem to make positive choices. Five out of the
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eight students really liked the daily and weekly rewards yet most did not prefer to bank their

points, taking the instant gratification to having to save their points for a later reward. It was
interesthg t o see the results regarding studentos
was evenly divided amongst the categories exc
factor in the students making poor choices if they cannot determigietiedir needs are. In

general, the CICO is well received by the students and the rewards are appreciated.

Teacher Survey

The researcher also investigated the perspective of staff regarding the CICO intervention
program at the research site. After eshing several methods, the researcher designed a nine
guestion survey on kwiksurveys.com that enabled staff to receive an email request to take the
survey at their leisure and follow a link to take the survey, anonymously. The website then
calculates ta survey and produces a visual graph of the results per question asked. The survey
could have been setup to track participants however the researcher created an anonymous survey
to decrease pressure on staff to participate and increase responses by dtlewinteraction to
be anonymous. Staff was also told the detailed information gathered from the survey would be
shared with the PBIS Cadre for the next school year in setting goals for our School Improvement
action plan.

The researcher used a simitating system as the student system. Participants could
choose between five ratings ranging from strongly agree, agree, neutral, disagree, to strongly
disagree. The questions surveyed with results as outlined in Appendix B were:

1. Ifeelitis great fostudents to participate in the CICO Radical Raccoons Intervention.

2. | feel that the CICO goals helped the red to yellow zone students make better choices.
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3. I felt that the daily CICO rewards were beneficial.
4. | felt the weekly CICO rewards were an importaattf the program.
5. | liked the option for CICO students to bank their points earned and save for a larger
reward.
6. | felt that the CICO intervention met the needs of the red to yellow zone student
participants.
7. | felt that the mentors treated the CICO st with respect.
8. I felt that the mentors helped the CICO students understand how to use their strengths
and needs to make better choices.
9. I felt that the mentors were appropriate and placed with a good match for the CICO
students.
Out of twentyone teachrs, two administrators and twenty instructional assistants, as a whole
twenty-one staff members participated in the survey that was sent out, May 27, 2010, during the
last week of school. Several factors contributed to the lack of staff participastictdiudget
cuts where selected staff was involuntarily transferred to other schools, some staff received laid
off notices, and end of the year events and celebrations. Almost half of the staff did participate
and this was greatly appreciated by theagsher considering the mood of the building with
serious district budget cuts. The questions in the teacher survey were similar to the student

survey questions so the researcher could correlate student and teacher responses regarding CICO.
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Here is thdable, Figure 15, calculating the staff results of those similar questions:

Radical Raccoon Program Survey Teacher Results

TeacherStatement

Strongly
Disagree

Disagree

Neutral

Agree

Strongly
Agree

Total
Responses

| feel it is great for
students to partipate
in the CICO.

100%

| feel that the CICO
goals helped student
make better choices.

100%

| felt the daily CICO
Rewards were
beneficial.

100%

| felt the weekly
CICO rewards were
an important part of
the program.

10

100%

| liked the option for
CICO students to
bank their points
earned.

100%

| felt that CICO met
the needs of the
students.

100%

| felt that the mentorg
treated the CICO
students with respecit

11

100%

| felt the mentors
helped CICO student|
understand how to
use your strengths
and needs to make
better choices.

100%

| felt the mentors
were appropriate anc
placed with a good
match for the CICO
students.

0

1

100%

Total

5%

14%

32%

32%

17%

100%

Figure 15. Staff CICO Survey Results
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Comparison of Student and Teacher Survey Data

The researcher took the responses to the questions from both student and teacher surveys,
then created an excel spreadsheet to analyze the information in a chart. The quesgaons and
statements were placed in rows with the answer choices in columns. The total responses per
guestion and/or statement category were calculated with a basic sum equation by the researcher.
Student participants and teachers for comparison then useddimeation to create two bar
charts to graphically represent the responses.

Overall, the teacher survey showed that on average most staff agree that the mentors and
CICO program is a positive intervention for the student participants. However, afost st
remained neutral in their opinion regarding the daily and weekly reward system, and the overall
effectiveness of CICO on student participants in making better choices. This data aligns with the
overall ODR data in comparison to the CICO data analyisdents while meeting their daily
CICO goals and receiving daily to weekly rewards are not making better choices according to
their increasing ODRs. Figures 16 and 17 below are the two CICO survey charts to compare the

results of the students and tleachers regarding CICO implementation:
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about your mentor?

your mentor helped you understand how to
use your strengths and needs to make better
choices?

staff treated you with respect?

about your needs being met?

about "banking" your points?

Student Questions

about the weekly rewards?

about the daily rewards?

that your goals helped you make positive
choices?

about participating in Radical Raccoons?

CICO Student Survey Results

2 3 4 5
Number of Student Responses

6

W a great deal
somewhat

W slightly

¥ not at all

Figure 16. CICO Student Survey Colored Graph Results
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CICO Teacher Survey Results

1 felt the mentors were
appropriate and placed with a
good match for the CICO

1 felt the mentors helped
CICO students understand
how to use your strengths and

1 felt that the mentors treated

the CICO students with ®m Strongly Agree
respect.
W Agree
I felt that CICO met the needs Neutral

2 of the students. _ M Disagree
S
= W Strongly Disagree
'g" I liked the option for CICO oy ¢
O students to bank their points i
b earned.
S
S 1 felt the weekly CICO
B rewards were an important

part of the program.

1 felt the daily CICO Rewards
were beneficial.

1 feel that the CICO goals
helped students make better
choices.

1 feel it is great for students to
participate in the CICO.

0 2 4 6 8 10 12

Number of Teacher Responses

Figure 17. CICO Staff Survey Colored Graph Results
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Other Factors for Consideration

The researcher found that the best informal observation method of tRei@#vention
program was reviewing each CICO file of each student. Within their files, the daily CICO sheets
were located and the researcher gained valuable informal observations. Several items were
easily identified as factors that contribute to tkierall positive and smooth implementation of
the CICO intervention program and the success of the program within a PBIS system. Several
times teachers requested that the goals be more specific or revised when they were not meeting

the goal needs of theustents. Figures 18 and 19 are examples of those requests:

Radical Raccoqns

N
-

Name: 4% Date: y n =
12 . . . .
: ot Please indicate whether the student has met the goal during the time period indicated.
& j ; &)
Meets: (2 points) v So, so: (1 pomt) Doesn’t meet: (0 pomts)% 75
Small
Whole Small e A Grotp :
Be Safe Li_
mill keep my ll’ "~ \:, ( “ \b “ \‘ “ ‘\ “ \l!“ “
hands and feet | ) b p K \ > b ]
to myself # !
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BeREspRQiUl

. //I’
| will raise my ' o
Il
hand totaJ 07

v
é/(\/\ ) 4

| will participate ‘,) e
in class. ]

Total Here:

(,wn GOAL: 46 / 66 TOTAL POINTS: \0 A
h we Ch V&
Ms b vt w“;""ﬁ_‘_a‘ th'\ wsmg& > WWJQ 0"///\ 0}(,\}6
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Figure 18. Teacher Request Example: The teacher is requesting the CICO goal be revised. The

subject periods are also incorrect, as noted in Figures 18 and 19, too.

O 4 Radical Raccoons

Name: e Date:

o )

. |
W C
v/

Please indicate whether the student has met the goal during the time period indicated.

PN

) A oY
Meets: (2 points) y So, so: (1 point) | *? ) Doesn’t meet: (] points)ﬁgfy

\gholo gmall Small
rou| Read
Goals Chockin.||IRssdiog | Recorg | Gy y eading Reain
Be Safe "
| will keep my ' l § 1 (
hands and feet 9" { {
to myself J

ible

>
",
)

1 will finish my
work on time.

e ——

Be Respectful
| will be quiet

when the
teacher is 9"
talking. :

0 ; v 7 L C&
Total Here: %ch ‘G‘F/

C,M? s
" l W0
o wil vsvf\?gs‘

Figure 19. Teacher Requd&sxample: The teacher is requesting the CICO goal be revised. The

feoess X ¢ S
" 2 We Wowe Wad & @@y

subject periods continues to be incorrect, as noted in Figure 18, too.

The following two examples, Figures 20 and 21, document the teacher request and the teacher

writing in the request.
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PA A LN
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Figure 20. Teacher request to update CICO goal. Also note at the end of day the student is in

the office for a referral.
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Figure 21. Teacher request to update goal has been ignored so the teacher wrote the goal in on

the CICO sheet.
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There is a@o evidence from the students that suggest the students are bored or triggered
such as highlighting the CICO sheet, ripping up and then taping the pieces of the CICO sheet
back together, and leaving altogether from checkingecause a student was alre&itygered
and upset in the morning checkmoment, as noted on a previous page. There is not a system
in place to intervene during the day when these triggers are being noticed, only to follow the

format of the CICO sheet.
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Figure 22. Ripped, tormd taped example of CICO sheet from a triggered student.

However, it can be noted that several times the student triggered has not been able to complete

the sheet as they have received an office discipline referral and a suspension.
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Figure 23. Stuent CICO Sheet. Notice after the lunch period the student is in the office for in

school suspension.



